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• Coverage of the Additional Needs Team (ANT)
• Referral to the ANT for additional support ANT1 and ANT2
• Exemplar Individual Education Plan (IEP)

The term ‘parent’ is inclusive of parents, carers, family members and others who are
important to the learning experiences and well-being of our students.



Educational Needs and Disability (SEND) Policy and Provision 2016

2

Introduction

The Education Act 1996 says that a child or young person has special educational needs (SEN) if they
have a learning difficulty which calls for special educational provision to be made for him or her. The
new special educational needs and disability code of practice now covers children and young people
from 0-25 years.

A learning difficulty or disability means that the child or young person either:

a) has significantly greater difficulty in learning than the majority of others of the same age; or

b) has a disability, which either prevents or hinders him or her from making use of the
educational facilities of a kind generally provided for others of the same age in mainstream
schools or mainstream post-16 institutions

Special educational provision means educational provision, which is additional to, or different from,
the provision made generally for children or young people of the same age in mainstream schools or
mainstream post-16 institutions.
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The SEND Team

Interim Strategic Lead for SEND: Mr Andy Taylor

SENCo: Mrs Nicola Power

Parent Link for SEND: Miss Caroline Lord (first contact for parents re any SEND issue)
parentenquiry@calderhigh.calderdale.sch.uk

Administrator to the SENCo: Miss Caroline Lord

Access Arrangements Coordinator: Ms Rowan Finch

Specific Learning Difficulties: Miss Claire Tooth

Dyslexia specialist: Ms Melanie Moore

ASD specialist and Lead for SULP (Social Use of Language Programme): Mrs Marguerite
Landau

ASD Support: Ms Rowan Finch

Maths specialist (interventions and in-class support): Mr Abdul Wardak

Science/Mathematics specialist: Mr Nathan Dowd

SEMH (Social Emotional and Mental Health) specialist: Mrs K Heginbottom

Primary specialist: Mrs Kirsten Denton

Literacy/technology specialist: Mrs Gail Payne

LTA/in-class support: Mrs Jocelyn Oxley

KS3 specialist/in-class support: Mrs R Roebuck

KS4 specialist/in-class support: Mrs J Wadsworth

Study Club: Ms Melanie Moore and LTAs

Lead for Transition: Mrs Kirsten Denton and Mrs Gail Payne
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The Additional Needs Team (ANT)

The SEND Team is part of a broader grouping: the Additional Needs Team (ANT).

The ANT has been shaped to ensure coherence and the integration of all work relating to students
who require support to overcome obstacles on their learning journey.

Strategic lead for Inclusion and the ANT: Mr Andy Taylor, Deputy Headteacher

Inclusion Manager: Mr Andrew Zallmann

Inclusion Officer: Miss Caroline Groom

Safeguarding: Mrs Nicola Baxter

Attendance Monitoring and Student Support Manager: Miss Rebecca Starling

Administrator for the ANT: Miss Caroline Lord

English and Maths intervention: Mrs Draper and Mrs Amanda Clay

Maths Support TA: Mr Abdul Wardak

English Support TA: Mrs Kirsten Denton/Ms Melanie Moore

Science Support TA: Mr Nathan Dowd
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Objectives for SEND provision

To ensure that all students at Calder High School with a special educational need/needs and/or an
identified disability are fully included in both the curricular and extra-curricular life of the school and
make progress in line with their peers.

We will:

▪ identify those children who have SEND as soon as possible and work with our primary
partners to ensure appropriate identification of students with SEND on transfer to Calder
High School;

▪ offer an additional transition programme during the final term of Year 6 for identified
students

▪ provide intervention at a suitable level following identification of need;

▪ use a variety of teaching styles, and cater for different learning styles to allow students with
SEND to access a full learning experience, including the National Curriculum;

▪ use resources effectively to support students with SEND.

▪ assess and keep records of the progress of students with SEND.

▪ work with outside agencies who provide specialist support and teaching for students with
SEND.

▪ engage parents of students with SEND so that we can work together;

▪ encourage active involvement by the students themselves in meeting their needs.

▪ provide on-going training for all staff working with students with SEND.

We endeavour to achieve this through the following strategies:

• Appropriately involving students in discussions and decisions about their learning needs;

• All students with a recognised SEND will have access to an appropriate curriculum. This will
include a Learning for Life curriculum and opportunities to complete vocational training;

• Teachers plan for and deliver differentiated learning programmes to ensure that all students
are appropriately challenged and supported in the classroom;

• All Teaching Assistants will have access to a range of on-going training opportunities to
enrich their knowledge, understanding and skills of how to best meet the learning needs of
students with a recognised SEND;
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• All learning support staff and staff within Year Achievement Teams will complete training in
the Structured Parental Conversation to ensure that parents are appropriately involved in:
outlining a student’s learning need; shaping the school’s response to that need; evaluating
the impact of strategies to ensure that a student is making good progress at school;

• Individual Education Plans will be written for students at School support (K) and with a
Statement of Educational Needs/EHC Plan. However, as advised in the SEND Toolkit (DfES),
‘when students in the same group, class or subject lesson have common targets and, hence
common strategies, a group learning plan may be drawn up rather than producing IEPs for
every child’;

• The work of Academic Boards, where decisions about interventions are made, will be
monitored through the school’s Quality Assurance processes;

• Providing an efficient administrative service so that the SEND register is up-to-date and
accessible to all appropriate staff.

Key Performance Indicators

• All students with a recognised SEND have an appropriate curriculum.

• The attendance of students with a recognised SEND is in line with their non-SEND peers.

• Students with a recognised SEND make progress in line with their non-SEND peers.

• The gap between the achievement of SEND students and their peers narrows.

• The Fixed Term exclusion of students with a recognised SEND is in line with their on-SEND
peers.

• There is high parental satisfaction for the school’s work in relation to students with a
recognised SEND.

• No student with a recognised SEND need becomes NEET (Not in Employment, Education or
Training) on leaving Calder High School at the end of KS4.
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Roles and Responsibilities

Roles and responsibilities of parties as laid out below is documented in the new SEND Code of
Practice, 2014 (DfE/DfH).

The fundamental principles underpinning the new Code of Practice are that:

• The views, wishes and feelings of the child or young person are taken into account.
• The child/young person and their parents should participate as fully as possible in decisions

and be provided with the information and support necessary to enable participation in those
decisions.

• There is a need to support the child/young person and their parents in order to facilitate the
development of the child/young person and to help them achieve the best possible
educational and other outcomes, preparing them effectively for adulthood.

It should be noted that the new 0–25 Framework has now replaced SEN Statement (S) with
Education, Health and Social Care Plan (EHCP) where all those involved in working with an individual
student share the plan covering 0-25 years. Existing statements will be converted to EHC Plans by
September 2017. School Action Plus (SA+) and School Action (SA) have been replaced by SEN
Support (K).

Role of the Local Authority (LA)

Within the statutory duty to promote high standards in education for all students, an essential
function of the LA is to make effective arrangements for SEN by ensuring that:

• children/young people and their parents are involved in discussions and decisions about
their individual support and about local provision;

• the child/young person and their parents are fully included in the EHC needs assessment
process from the start, are fully aware of their opportunities to offer views and information,
and are consulted about the content of the plan;

• they consult children/young people with SEN or disabilities and their parents when
reviewing local SEN and social care provision;

• consult them in developing and reviewing their Local Offer
• arrangements are made for providing children with SEN or disabilities and their parents with

advice and information about matters relating to SEN and disability.
• they publish the “Local Offer” describing all the support available for students with SEND

with links to school offers in the LA.
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Role of Governors

• Governing bodies should, with the head teacher, decide the school’s general policy and
approach to meeting students’ SEND for those with and without statements/EHC Plans.

• They must set up appropriate staffing and funding arrangements and oversee the school’s
work.

• Governors have a duty under s317 of the Education Act 1996 to do their best to ensure that
the necessary provision is made for pupils with SEN.

• Every school must have a ‘responsible person’ who makes sure that all those who are likely
to teach a pupil with a statement of Special Educational Needs are told about the
statement/EHC Plan. The person is generally the head teacher, but may be the chair of the
Governing Body or a governor appointed by the Governing Body to take that responsibility.

• At Calder High School, the Curriculum Committee, currently chaired by Geraldine Wrathall,
who is also the link governor for SEND, has overview of the school’s work relating to SEND.

Role of the school

Provision for students with special educational needs is a matter for the school as a whole. Every
school is required to:

• identify and address the SEN of the children/young people that they support;
• use their best endeavours to make sure that a child with SEND gets the support they need;
• ensure that children and young people with SEND engage in the activities of the school

alongside children who do not have SEND;
• take steps to ensure that young people and parents are actively supported in contributing to

needs assessments and developing and reviewing IEPs and Education and Health Care (EHC)
Plans.

In addition to the governing body, the school’s Headteacher, SENCo, SEND team
and all other members of staff have important responsibilities.

The school ensures that the requirements of the SEND Code of Practice (2014) are fulfilled.
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Role of the Special Educational Needs Co-ordinator (SENCo)

Mrs Nicola Power as SENCo, working with Mr Andy Taylor, Strategic Lead, is responsible for the
arrangements for SEND provision throughout the school. The SENCo receives a Teaching and
Learning Responsibility Allowance for this. The SENCo post is a full-time post. Our SENCo:

• has responsibility for the day to day operation of our SEND policy;
• maintains a register of children with SEND and ensures that the records on students with

SEND are up-to-date;
• works closely with the Headteacher, the Senior Leadership Team, Teaching Assistants, Heads

of Faculty and Teachers in coordinating provision/access arrangements for students with an
identified SEND;

• provides evaluative information to the Headteacher and Governors about the progress of
students on the SEND Register;

• manages the team of Teaching Assistants (TAs) employed to work with students with SEND
throughout the school;

• manages those Teaching Assistants who keywork individual students with a Statement of
Educational Need or EHC Plan

• liaises with staff in school who have responsibility for Safeguarding, attendance and family
support issues;

• liaises with the First Aid lead;
• liases with parents and meets with parents at the SEND monthly drop-in;
• manages the work of the TA with responsibility for communication with parents;
• liaises with outside agencies to gain advice and support for children with SEND;
• keeps up-to-date with developments in her area of responsibility;
• contributes to the planning and delivery of training for staff on SEND issues;
• teaches individuals, small groups of students and full classes;
• line manages the work of the SEND Administrator to ensure an efficient administrative

service which provides an up-to-date SEND Register and the effective organisation of TA
timetables.

Role of the parent*

It is vital that a student with special educational needs has the support of parents. The school day
may be more taxing, and homework can present special problems for example volume of homework
set.

• Where possible, engage in discussions with school about the impact of strategies and next
steps;

• Speak positively to their child about the work being undertaken;
• Listen and respond to the concerns and queries their child may have;
• Inform school of any changes in circumstance which could impact on the child’s wellbeing

and progress at school.

*The term 'parent' is inclusive of parents, carers, family members and other who are important to the learning
experiences and well-being of our students.
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Role of the student

Students are aware, more than anyone, of their own difficulties and frequently of the best
approaches to overcoming them.

The new Code of Practice 2014 covers the 0-25 age range. It has a clearer focus on the participation
of the student in decision-making to enable them to succeed in their education and make a
successful transition into adulthood

• Where possible, engage in discussions with school about ‘how things are going’ and what
‘next steps’ might be needed. A positive working relationship between the student and
SEND staff will help the student to receive a full educational entitlement and to enjoy his or
her time at school

• To endeavour to ‘stick at it’ so that strategies have the chance to succeed

Admission arrangements

In line with current LA policy a place at Calder High School is available to a student with SEND
provided that:

1. the parents wish the child to attend the school;
2. the student’s special educational needs can be met by the school;
3. other students will not be disadvantaged;
4. resources will be used efficiently.

Calder High School has a duty under the Special Educational Needs and Disability Act 2001 Part 4
(SENDA) not to discriminate against a disabled student:

• in the arrangements that they make for determining admission of students to the
school. This includes any criteria for deciding who will be admitted to the school
when it is over-subscribed, and it includes the operation of those criteria

• in the terms on which the responsible body offers students admission to the school
• by refusing or deliberately omitting to accept an application for admission to the

school from someone who is disabled.
(Disability Rights Commission: Code of Practice for Schools 2002)
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Access

1. Access to the school environment
Calder High School is on a sloping site with external access to both front (lower level) and back of
school (higher level).

The school is constructed over a number of levels with stepped access the only means of access to
some areas.

2. Access to the National Curriculum
All students at Calder High School have access to the National Curriculum

All teachers, the SENCo and SEND support staff carry out an on-going process of assessment,
planning and review that recognises each child’s strengths as well as areas for improvement. A
rigorous tracking system is in place to identify children who are not making the required level of
progress. Strategies which are used to enable access for all children to the National Curriculum are:

• differentiation of the curriculum to match tasks to ability;
• grouping of children according to ability where appropriate to ensure that tasks are

suitably matched to ability;
• use of a range of teaching styles which recognise the individual learning styles of the

children in the class;
• use of TAs to provide additional support within lessons.
• small withdrawal groups and 1:1 teaching by SEND staff;
• providing alternative means of accessing the curriculum through ICT, and use of

specialist equipment;
• peer group support through mixed ability grouping, paired reading and “buddy”

systems;
• use of positive behaviour modification strategies within the classroom and as part of the

whole school Behaviour Policy.
• use of SEAL (Social and Emotional Aspects of Learning) programmes throughout the

school;
• access to extra-curricular clubs, and to the social life of the school;
• strategies for engaging parents in the work of the school;
• training for all staff on the learning needs of students with SEND.

3. Access to information
Information about the school and its various activities can be provided in a range of formats, on
request, for students and prospective students who may have problems accessing it in written form
eg. by reading aloud, overhead projections and use of diagrams and pictures.

Information about the school is available on the school’s website at:

http://www.calderhigh.org.uk/
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Resource allocation

As a Community school, money to support provision for students with a Statement of educational
needs or EHC Plan is delegated to the school by Calderdale LA. The school also allocates additional
resources from its own budget to provide for students with SEND.

The Budget provides funding to support the provision of:
• Suitable staffing arrangements.
• The administration of the department. This includes photocopying documents, requests for

information, distribution of advice, purchase of screening, assessment and CPD materials.
• Support materials for the instruction of students with SEND. This includes stationery,

equipment, text books, reading books, computer software and programmes for the use of
students extracted for instruction or given homework tasks.

• Items provided by the SEND Team to assist students and their teachers in the normal
classroom, including worksheets, homework assignments and alternative/enlarged texts.

Responding to the needs of students who are not making adequate progress

As recommended in the SEN Code of Practice (2014) the school will adopt a ‘graduated’ response.

For some students, their learning needs are met by Quality First Teaching. This is sometimes
referred to as Wave 1 or Universal provision.

However, some of our students may have a need that requires some form of additional provision.
For some students, this need for additional support will be recognised by an assessment of Special
Educational Needs as outlined as part of the process outlined below.
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Identification

Early identification of a student’s SEN is important.

At Calder High School the following identification strategies are used:

• regular communication with our partner primary schools to ensure a clear and full
sharing of information, particularly in Year 6, which is the year before most students
transfer to Calder High School;

• communication with other secondary schools for students who are mid-year admissions
to Calder High School;

• screening of all students in Year 7 by use of CAT tests, paper tests and specialised
screening software (currently NGRT-New Group Reading Test, LASS 11-15 and, where
appropriate, Salford Reading Test);

• use of other assessment information including SAT data; subject data from baseline tests
in Year 7, data from the school’s own tracking system;

• information from parents;
• information from the student;
• information from subject and pastoral staff who have worked with the student;
• information from other specialists/agencies who are already working with the student;
• evaluation of student progress discussed by the Additional Needs Team.

Stage 1:

If a teacher is concerned about some aspect of a student’s progress (s)he will decide what action to
take within the normal classroom routine. The teacher may adapt resources, re-organise seating, or
change the teaching method being used, to support the student.

If a concern persists and a student is failing to make adequate progress, a teacher will inform the
Head of Faculty and a Tutor will inform the Year Achievement Leader. An ANT1 Referral will be
made, requesting in-class support for planning and delivery, and this will be considered at the next
meeting of the Academic Board meeting of that Year Group. These meetings are held monthly in
each of Years 7 – 9, fortnightly in Year 10, weekly in Year 11 and after tracking points in Calder VI.

If action taken from an ANT1 referral has not been effective in helping the student to make
adequate progress, an ANT 2 referral will be made. From this referral, a member of the ANT will be
named as the link for this referral. This member of staff will undertake research to identify what
aspects of the school’s additional (ie beyond the classroom) provision would be most appropriate for
this student and will get the agreement of the Academic Board for this intervention to take place.
These interventions would be described as Wave 2 interventions. They are specific and time-limited
interventions. At this stage students may or may not be on the SEND Register.

Stage 2
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For some students, this need for additional support will be recognised by an assessment of Special
Educational Needs as outlined below. Before any decision is taken to add a student to the SEND
Register, discussion will take place with parents, but it is the school’s decision as to whether or not a
student will be added to the SEND Register.

Register of Special Educational Need/ Disability

SEN Support (K)

When school identifies that a student has a disability or special educational need and is currently not
making adequate progress, we provide interventions that are additional to or different from those
provided as part of the school’s usual differentiated curriculum offer and strategies.

An Individual Educational Plan (IEP) or, at Calder High School, a Student Support Profile may be
devised, but this will be at the judgement of the school.

The Student Support Profile is a tool to support planning and delivery in the classroom. It is a
working document for all teaching staff, establishing key short-term targets and providing suggested
strategies for an individual student that are different from or additional to those in place for the
broader group or class.

If, following the strategies instigated, a student is still not making adequate progress, the school will
consult with parents and decide whether the school will seek advice and/or input from specialists
and agencies who are external to the school. This may include input from, for example: educational
psychology; speech therapy; counsellor.

The SENCo usually takes the lead in shaping provision although day-to-day provision continues to be
the responsibility of class or subject teacher.

EHC Plan/Statement of Special Educational Needs:

The majority of children and young people with SEN or disabilities will have their needs met within
mainstream schools or colleges. Some children and young people may require an EHC needs
assessment in order for the Local Authority to make provision in accordance with an EHC plan.
If, following the strategies and interventions instigated at School Support, a student is still not
making adequate progress, consideration (involving discussion between school, parent and student,
any involved specialists/agencies) will be given to asking the Local Authority to initiate a statutory
assessment. If accepted, an EHC Plan will be issued.

The purpose of an EHC Plan is to make special educational provision to meet the special educational
needs of the student

The EHC assessment may make provision for additional resources of staff or equipment and this will
be reviewed annually.
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Parents will be informed of the Review date 4 weeks in advance. The student is encouraged to
participate in the Review process and to attend the Review meeting.

The LA is informed of the date of a student’s review and may send a representative to the meeting
particularly to a Transitional Review (when a student is about to leave KS3 or KS4).

Four weeks before the date of the Review meeting, all staff currently working with the student
provide feedback on the student’s current progress and other matters which relate to the student’s
EHC plan.

The LAs Annual Review form is completed by the SENCo, who sends copies to the parent, LA and
others who were present or involved in the review.

Relevant staff are notified of recommendations and observations from the meeting, together with
any further recommendations from the LA.

Discussions at the Review Meeting may include:
• safety and wellbeing matters;
• student/parent voice;
• promoting a positive learning environment;
• attendance and punctuality;
• interactions with other students or groups;
• reports on meetings with outside agencies, including Educational Psychologist, Social

Services and medical professionals
• new/revised strategies/targets to be instigated;
• other initiatives for accelerating progress.
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Continuing Professional Development (CPD)

The need for the provision of on-going professional development opportunities for all staff is
recognised, to cover:

• Evidence from research;
• Evidence on particular conditions eg Dyslexia or ASD;
• Recent legislation and its impact on the work of the SEND team;
• Contribution to Whole-school policies and methods;
• Development of subject-specific skills;
• Planning to meet the needs of individual students
• Induction of Newly Qualified Staff (NQTs) and staff new to the school;
• Input from external specialists.

In addition to participating in calendared CPD and the full cycle of school meetings, the SEND team
has a weekly briefing to ensure the effective sharing of key information.

Liaison within the school

The SENCo shares information about students with SEND, and their additional provision, through the
SEND Register and additional information as required with:

• Teachers, Form Tutors & TAs, as appropriate;
• pastoral support staff in Year Achievement Teams;
• the Senior Leadership Team;
• the school’s Named Person for Safeguarding, Mrs Nicola Baxter;

The SEND Register can be updated at any time. The revised, updated version is available to staff
electronically. Store are responsible for storing this information to protect its confidentiality.

In-class support and withdrawal

Where a student is unable to benefit fully from access to the curriculum, steps must be taken to
overcome that difficulty.

In most cases, support will be provided in-class by the teacher working with a member of the SEND
team.

When withdrawal from lessons is considered necessary, it is for a limited period of time and for a
particular objective. A careful balance must be maintained between the necessity of improving a
specific skill and the avoidance of disruption to the curriculum.
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Access Arrangements and support in examinations

GCSE Examinations
Where a student has a sensory impairment or Specific Learning Difficulty, the Examination Board will
consider requests for special consideration or the use of aids, enlarged text or assistance with
reading or writing, or extra time.

Requests must be accompanied by recent professional advice, and are made by the SENCo in
consultation with the School’s Examinations Officer.

‘Access testing’ usually takes place from the end of Year 9 and through Year 10. This is because the
additional support granted is only ‘live’ for a period of 2 school years. Only in a few cases, should
Access Testing take place in Year 11.

‘Access testing’ is led by Miss Rowan Finch. Sometimes, school buys in the additional time of a
specialist to support the work of the school.

In setting internal examinations it is important that a range of means of assessment are used in
addition to the formal written examination. This particularly benefits students with a specific
learning difficulty, enabling them to demonstrate their knowledge in the subject.

Individual Education Plans (IEP)

An IEP will offer further guidance and information to teachers and pastoral staff who work with the
students.

The IEP may contain:

• The nature of the obstacle to progress (eg specific learning difficulty or disruptive
behaviour) and more specific information (eg cannot spell key words or struggles to stay in
seat)

• Targets and Objectives: the expected improvement in performance or behaviour in targeted
areas (eg to learn 5 subject-specific words per week or to stay on task for at least 20
minutes per lesson)

• Actions: strategies to use to achieve this objective
• Outcomes: progress made for staff to comment on the success of these targets, and for

recommendations for the next.

Although the SENCo will initiate the process of IEPs she will not necessarily be the best person to
produce every IEP and, for each IEP, the insights of many colleagues will be taken into account.

Targets on the IEP should be SMART (Specific, Measurable, Achievable, Realistic and Time-related).

Student and parents should be actively involved in setting targets and reviewing success.

Whilst the system of IEPs is a statutory obligation, it will be integrated, as far as possible, into the
school’s general arrangements for assessing and recording progress.
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Monitoring the success of our SEND Policy

Evidence of the effectiveness of this policy is data that shows that a student is making at least
adequate progress. This will come from a combination of:

• ongoing teacher and TA observations of the student in the classroom;
• teacher records showing progress;
• more age-appropriate scores on standardised testing;
• discussion with parents and the student about the student’s progress
• discussion with outside agencies about the student’s progress

Progress of all students is monitored by class teachers, Form Tutors, Year Achievement teams,
Academic Board meetings for the Year Group, Subject and Faculty meetings.

Evaluating the success of our SEND Policy

The success of the policy will result in the needs of all students with SEND being met by:

▪ having the systems in place to identify children with SEND as early as possible;
▪ making use of good practice in planning for, teaching and assessing children with SEND;
▪ regularly reviewing of the student’s progress against targets set;
▪ providing additional intervention if progress is not adequate;
▪ considering the wishes of the child at an appropriate level;
▪ having a positive and effective partnership with parents;

A successful outcome will be that a student with SEND is now making at least adequate progress.
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Links with other services

LA

Calderdale Behaviour & Attendance Service

Hearing Impaired Service

Visually Impaired Service

ASD Service

Family Support Services

Medical Services

School Nurse

Clinical Psychologist

CAMHS

Physiotherapy Service

Occupational Therapy

Speech & Language Therapy Service

SEND Information and Advice Support Service (SENDIASS):

SENDIASS (formerly Calderdale Parent Partnership Service) is an impartial service providing
independent information, advice and support for parents and carers of children in Calderdale with
special educational needs.

Calderdale Council
Westgate House,
Westgate,
Halifax HX1 1PS
E-mail: joanne.grenfell@calderdale.gov.uk
Telephone 01422 266141
Website: http://www.calderdalesendiass.org.uk/
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Considering complaints

If a parent thinks that their child has a SEND which has not been identified by the school, or if they
are unhappy with the provision the school is making for their child relating to the SEND, they should
talk first to the child’s Year Achievement Leader (YAL) to discuss the progress the student is making.

If a parent thinks that the child should be given more, or different, support they should raise their
concerns with the SEND parental link, Miss Caroline Lord who will discuss this information with the
SENCo and other colleagues as appropriate.

Most concerns will be resolved in this way. If a parent still feels dissatisfied they may choose to raise
their concerns with the Strategic Lead for SEND, Mr Andy Taylor, then the Headteacher, Mr Guise,
then the school’s governor with a link to SEND, Mrs Geraldine Wrathall.

Parents may ask the LA to conduct a statutory assessment of their child at any time. The LA must
comply with the request, unless they have made a statutory assessment within the previous six
months, or unless they conclude, upon examining all the available evidence, that a statutory
assessment is not necessary. The LA will then inform the parents of their decision. If parents
disagree with the decision they have the right to appeal to the SEN Tribunal within two months of
the decision being made.

If the LA makes a statutory assessment, but decides at the end of that process not to draw up an
EHC Plan for the child the parents again have the right to appeal to the SEN Tribunal.
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Glossary of abbreviations

ASD Autistic Spectrum Disorder

SEMH Social, Emotional and Mental Health difficulties

CAMHS Child & Adolescent Mental Health Team

CAT Cognitive Abilities Tests

COP Code of Practice

CPD Continuing Professional Development

SEND Special Educational Needs/Disabilities

HI Hearing Impairment

IEP Individual Education Plan

K SEN Support

KS Key Stage

LA Local Authority (Calderdale)

MLD Moderate Learning Difficulties

PD Physical Disabilities

SA School Action

SAP or SA+ School Action Plus

SATs Standardised Attainment Tests

SEN Special Educational Needs

SENCo Special Educational Needs Co-ordinator

SENDA Special Educational Needs and Disability Act

SLD Severe Learning Difficulties

SLT Senior Leadership Team

SLCN Speech Language and Communication Needs

SpLD Specific Learning Difficulty

TA Teaching Assistant

VI Visual Impairment
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The Additional Needs Team

One system meeting many needs

Aspect of
need

Learning and
sensory

Speech and
language

Medical and
material

Social, emotional
& mental health

Attendance and
punctuality

Literacy within
the English
curriculum

Numeracy within
the Maths
curriculum

Supporting
academic
progress

Strategic
leader 

Claire Tooth Claire Tooth Andy Taylor Andy Taylor Andy Taylor Lynda McArdle Brian Davies Charlie Johnson

Related
teams/

colleagues
in school

Marguerite Landau
Rowan Finch

Melanie Moore
All TAs

SULP Team Nicola Baxter
Safeguarding /CLA
Jan Bottomley First
Aid
Charlie Johnson-
Pupil Premium
spending
FSM Accelerate

YAL teams
SULP team

HOFs
Nicola Baxter

Rob Kenworthy
Polly Rath

All TAs

YAL teams
Rebecca Starling

Attendance Officer

Student Services

Jane Elam
All teachers of

English

All teachers of Maths
Amanda Clay
Sarah Cotton
Brian Davies

Peach Volunteer
Yr 11 YAL

Maths Staff
YAL teams
LRC Staff

Provision to
meet need

SMILE
SpLD

Transition
Racing to Read

Study Club

SULP Substance Misuse
Hearing Impaired

Visual Impairement
Other medical

A2E
EWO

SEAL SULP
Behaviour

Management
Keyworking

All YALs Accelerated Reader

EAL – developing
skills in Academic

English

Maths Intervention
English intervention

Accelerate Girl
Accelerate Progress

Homework Club

Linked
external
agencies

Ed Psychologist

Virtual Schools

Speech and Language
therapist

School Nurse

Branching Out

Hearing Impaired
Service

Counsellor

CAMHS

ASD Team

Educational Welfare
Officer
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ANT 1 Referral to Academic Board for support for planning and delivery

This proforma should be given to C Lord who will bring it to the next Academic Board for
the appropriate Year Group

Name of student:

Year/Tutor Group:

Support requested for (subject):

By (teacher):

Signed off by (HoF/YAL):

Date of completing ANT1:

Outline of concerns
If Safeguarding, contact Nicola Baxter immediately.

Outcome desired

Strategies already employed by the teacher
Provide detail and dates if

appropriate
Specific seating plan matched to student need

Teaching strategies used

Differentiated work matching student need

Discussion with student about barriers to his/her learning

Meeting with parent to discuss barriers to learning

Discussion with Tutor/HoF/YAL re ideas and strategies

All incidents recorded on SIMs

Joint parental meeting with HoF

Attendance at specific training

Detentions by teacher

Detentions by Faculty

Other strategies employed
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ANT2 Referral to Academic Board for intervention

This proforma should be given to C Lord who will bring it to the next Academic Board
for the relevant Year Group

Student name: Tutor Group

Referral from (HoF/YAL): Date of referral:

Main area of need Main area of need

Safeguarding – contact Nicola Baxter immediately
Learning and sensory Attendance and punctuality
Speech and language Literacy
Medical and material Numeracy
Behave, social, emotional, motivational Supporting academic progress

Obstacle to progress in learning Further detail

Learning and sensory, including
• Dyslexia
• Dyspraxia

Speech and language, including
• Fluency
• Letter and word sounds
• Audibility

Medical and material, including
• Disability
• Medical condition
• Supported by Pupil Premium

Behave, social, emot, mot’al, including
• Behavioural triggers;
• Poor Work Ethic

Attendance and punctuality, including
• Attendance below 90%
• Late to school

Literacy, including
• Reading age sig below chron age
• Comprehension issues

Numeracy, including
• Sequencing
• Patterns

Supporting academic progress, including
• Acceleration in English
• Acceleration in Maths
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Other

Strategies used in recent sequences of learning that have had a positive impact on progress in
learning, including advice and support drawn from specialist Inclusion staff.

Strategies used in recent sequences of learning that have not had a positive impact on learning,
including advice and support drawn from specialist Inclusion staff

Signed by: (HoF/YAL)

Date:

Received by C Lord on:
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Individual Education Plan (IEP)

Name: Joe Maxwell Form: 7XL

Keyworker: Mrs Roebuck Form Tutor: Miss Higham

Area of Need: SPLD - Dyslexia SEN Status: SEN Support (K)

Intended Outcome/s of the IEP:

To ensure Joe is able to:
• Access all the information from each lesson;
• Fully understand the task set in the lesson and access the homework given.

Difficulties: Strengths:

• Joe has difficulty with his memory.
• Organisational skills can be an issue.
• His reading comprehension and speed are average.
• Joe has difficulty with recording his thoughts and information

quickly.
• He can struggle with some aspects of maths.

• Joe is bright and capable and wants to do well.
• A visual learner
• Strong at contributing verbally in lessons

Support Strategies:

➢ Joe works best when worksheets are printed on blue paper and a blue exercise book has been provided.
➢ When appropriate, please check for understanding of the task.
➢ Oversee that homework is clearly recorded/stuck in his planner.
➢ Allow extra time for him to record task notes/class work
➢ If access to blue paper or exercise book is not possible, Joe can use a blue overlay.

Current School Interventions: Catch-Up Literacy Access
Arrangements:

Blue paper
X- Extra time

External Agencies:

Last reviewed: 9th October 2015 by: C Tooth


